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This Issue is a special issue released in June 2024 for the articles of 
the ‘Ignatian Pedagogical Paradigm’ a teaching methodology 
practiced in Jesuit institutions in the world. This issue also covers 
the articles on the ‘Universal Apostolic Preferences’ which were 
given by the Jesuits in the year 2019 for a period of ten years. These 
preferences are also the guiding principles for all Jesuit institutions . 
We thank all the contributors of this special issue. 
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About the Institution 

St. Xavier's Institute of Education (Autonomous), Mumbai is the oldest Government aided, Christian 
minority Teacher Education College for the course of B.Ed., affiliated to the University of Mumbai and 
recognized by the National Council for Teacher Education (N.C.T.E.). and is accredited by the National 
Accreditation Assessment Council (NAAC) with an ‘A’ grade. Besides, it has various courses and extension 
services for students, teachers and society. The Institute has completed 69 years as a Teacher Education 
College par excellence, with alumni ranging from Principals of various colleges, a Vice-Chancellor of 
Mumbai University and Heads of the Department of Education. 

The two main programs of the Institute are the Ph.D. program and the present two-year CBCS B.Ed. 
Program. The B.Ed. Program is affiliated with the University of Mumbai and follows the syllabus and 
guidelines of the University. At the same time, the Institute has value-added programs like research 
enrichment programs, curriculum enrichment, community work enrichment programs. The Institute has a 
research cell that promotes research activities throughout the year. The library is equipped with research 
theses, journals and has a section for Ph.D. guidance and reference. 

The Institute aims at imparting Quality Teacher Education and all round development. The College stands 
for academic excellence and the development of skills and strives after character formation based on the 
love of God and the service of man. The ethos of the institute reflects its theme of Building a Hope-filled 
Future which aims at preparing competent men and women of conscience, care and compassion. The 
Institute as it ascends into the new venture of developing its own e-journal ensures to integrate the essence 
of the Institute in promoting the current educational and research themes. 
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About the Journal 

The e-journal “XAVIERIAN JOURNAL OF 
EDUCATIONAL PRACTICE”, is published by St. 
Xavier’s Institute of Education (Autonomous) is 
Peer reviewed Open access journal. The name of the 
journal exuberates the institution’s commitment to 
encouraging innovations in educational practice 
which can bring transformation and enhance 
progressive thinking.  

The journal aims to corroborate multiple 
perspectives and innovations in different contexts, 
leading to collaborative learning and networking. 
The understanding of how educational practice can 
be understood for maximising the outcomes of 
learning is the main thrust of the journal.  

The e-Journal is a bi-annual journal and encourages 
authors to publish their conceptual as well as 
research articles in the journal. The e-journal will 
review and publish conceptual papers, research 
papers, case studies, analytical papers, book 
reviews, critical views on policies and any other of 
educational interest. 

The e-journal provides a platform for teachers in 
Higher Education, student teachers, researchers and 
all those interested in novel educational practices 
and making them more student-centric in nature. 
The e-journal provides updates on the current 
research trends in different disciplines as well as 
conceptual articles with innovative ideas. The 
quality of the articles will be assessed by a (double-
blind)peer review. The peer reviewers as well as the 
members of the Editorial Board constitute a group 
of eminent persons in Education and the institute 
will have the right to decide the members in these 
teams. The publication will be a resource for all 
those striving to carry out innovations in the field of 
Education.  
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Foreword 

Every organization has a unique starting point – the vision of its founder is paramount in the 
way it functions. The vision of Ignatius would not have had been possible without the ‘canon 
ball moment.’ On 20th May 1521, a vainglorious soldier called Inigo, serving a worldly King, 
was struck down by a canon ball. His forced convalescence enabled him to reorient his 
priorities and dreams. This led him to set up an organization called the Society of Jesus to serve 
the world under the banner of his newly discovered King, Jesus. He gave up his narrow goals 
and vision, for a vision that transcended his little world of Europe’s warring Kings and 
Chieftains. Now, ‘one world’ was not enough for him. With a restlessness that was fueled by 
this vision, the followers of Ignatius spread out throughout the known world of that period 
setting up parishes, schools and colleges in far flung areas. 

The pedagogy that these institutions embraced was inspired by the Examen of Consciousness 
that Ignatius encouraged each of his members to practice.  The essence of this practice was to 
constantly reflect back on one’s actions in the light of Divine inspiration that was 
complemented by the critical insights of contemporary thought. This reflexivity enabled one to 
dynamically act anew in the world with a praxis that was transformative. This constant action-
reflection process was the kernel for all future Jesuit pedagogies. 

A vision that was enunciated in the 16th century needs to be constantly articulated anew and 
accordingly appropriate strategies of action must be put in place. Fr. Arturo Sosa, the present 
head of the Society of Jesus, did just this when he asked every member of the organization to 
discern the path ahead. The fruits of this were the “Universal Apostolic Preferences” (UAPs) 
that were approved of by the Pope on 6th February 2019. It was fitting that when we were 
celebrating the five-century milestone of the canon ball moment, we have a new moment of 
challenge – the interiorization and implementation of the UAPs. 

An important point to note about the four UAPs (which will be spelt out in the articles that 
follow), is that they are not four separate missions, rather everything we do must encompass all 
four at the same time. Separating them out would lead to a lopsided and dangerous way of 
looking at reality that we need to avoid. Like a symphony, all four are necessary for any concrete 
educational venture to be seen as Ignatian. 

Every organization needs to interiorize its raison d'être, to find ways to make these real, and to 
transmit these to its members and stakeholders. This is what gives an organization its 
uniqueness, its USP, its brand value and gives it a mission to live for and to die for. I do hope 
that this volume will enable all its readers to understand this vision and to live it out in their 
field of action. 

My prayers that this publication may lead to new zeal, creative responses and committed action 
that will transform our world. 

Arun de Souza SJ  
21st March 2024 
St. Xavier’s College, Mumbai 
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Evaluating Reflective Technology – An Ignatian Perspective 

About two months ago I went from here all across India, to Bhubaneswar, to attend the annual 
meeting of POSA’s Committee of Higher Education, expecting to be dwelling on high thinking 
themes, and to be making refined suggestions in matters of policy for the many institutions of 
higher learning that we, the Jesuits, have all over India. But even before getting there, I was 
intrigued by the title of the main paper that had to be read out: “Entrepreneurship and Higher 
Learning.” I surmised that at the meeting we were not going to indulge in high level intellectual 
talk but in what was concrete and down to earth; and, fortunately, that is what happened. We 
returned from XIM University which, by the way, does not yet have courses in Arts and Science—
we returned from XIM enlightened with tangible ideas and with encouragement to test them out 
in our local environments.  
In brief, this is what was imbibed in Bhubaneswar: that Higher Education was not conducted in 
the rarefied fields of physics and chemistry and maths and metaphysics but in fields that mattered 
in everyday life. Universities were no longer “ivory towers” but were part of the business world 
in which money was not mere “filthy lucre” but a means for a decent livelihood and for the 
development of industry in all fields and, of course, the fact had to be faced that money was that 
which made higher learning possible.  It was learnt ages ago that “business runs on trust,” and so 
a good business runs best when it has strong ethics, and its goal is not the mere increase of profits 
but also the making our earth a better place to live in. Most of the better known universities in the 
west are in suburban or secluded places, each with a campus that is large and scenic, and there 
could rise a feeling of great awe when visiting one of them. But even a small encounter with any 
of its staff and students will create the feel that, unlike the ancient universities like Athens and 
Taxila and Nalanda and post-medieval Oxford and Paris which appeared to seek knowledge for 
its own sake rather than as means to improve all qualities of human life, all modern universities, 
even those whose origins lay in very ancient times, aim to tackle modern problems.  This is done 
by doing research which can only be feasible with aid from the business world, and with the staff, 
students, and business persons involved in intimately, and often unconsciously, working for the 
“common good.”  
Inevitably, then, higher education has become limitlessly broad based, with academia having to 
align itself to Industry, Government, Business, the Environment and other departments of social 
and political life. Its workload is both linear and spiralling upwards.  It can be said to be part of 
the Corporate World, and it is not surprising that most of its running costs are borne by donations 
from the corporate world and philanthropists and sometimes borne by well funded foundations. 
All our Jesuit institutions in India operate, in big ways or small, in this situation, and that without 
hampering their main task of assisting its staff and student body into relationship with the divine 
and the transcendent and for concern about fellow men and women. We can now deal with the 
theme of today: Evaluating reflective technology.  
It is because of my academic and professional background, despite its limitations (and I say this 
without false humility), that I am called to write on this theme. Technology is perhaps the chiefest 
quest for most of science students mainly because of better paying jobs and also because it is 
utilized in nearly all branches of science and its role in the development of the media is 
phenomenal. Even the poorest and most illiterate cannot do without the service of a cell phone 
which can be said to be one of the more important achievements of technology. When we reflect 
on technology, that is, ponder deeply and carefully about it, our Jesuit traditions and ethos will 
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want not only to teach about it but also foster the best technology available for the benefit of the 
students. The field of technology is limitless, with fluctuations in what is important and what is 
not—what was once much in demand, Electronic and Telecommunication Engineering, has ceded 
its space to Computer Engineering and Information Technology—and it difficult to keep up with 
fresh developments. It is difficult to tap monetary sources and to get well trained personnel, but 
these difficulties cannot be allowed to put breaks on the Ignatian quest of “magis”, and therefore 
it is not mere technology but the best technology that must be the main aim at all Jesuit 
engineering institutions. Besides, in Jesuit education, technology cannot be the only end; it must 
subserve the transformation of a student’s personality: making him a gentleman, as Newman 
would have it, causing hurt maybe but never harm, as much concerned for others as for oneself, 
unafraid of no one or anything but only of loss of self-respect. In such a vast subject, how is one 
to make the necessary choices to provide the best of technology to our students? In this Ignatian 
year, we have a readymade inspirer. 
My contention is that St Ignatius is the best help for us Jesuits, as individuals or as a community, 
to make the correct decisions, that is, to make the best selections for what we provide by way of 
technology. This requires a discerning process which cannot start unless there is a grasp of the 
very basics epistemology, the science of knowledge, which operates with these three faculties 
which everyone is born with:  to feel, to understand, and to decide. What is expressed as feeling 
is often disparaged as emotional and hence to be ignored.  What is missed out is that our feelings, 
produced by the five senses, enable us to get in touch with reality, and every reality produces it 
own type of feeling, with various degrees of intensity, and every reality creates in one an attraction 
that ranges from the very good to the very bad.  Feelings, then, are neither good nor bad—they 
are just feelings. Therefore, to confess, for instance, that I was angry or that I was jealous, and 
hence guilty of sin for which penance has to be done, is not being realistic.  Feelings, of whatever 
type and no matter how horrible, are not sinful, but each of them is making one to be in touch 
with real situations which require one to take action to cancel out their threats. Then the intellect 
or the analytic mind or what is simply called “my brains” come into play: they size up the situation 
and provide various solutions to deal with the problem or problems faced. Even here, no thought 
is sinful, but is merely a suggestion about what can be done.  A person then has to exercise the 
faculty of the will, which, ranging over the various suggestions of the analytic mind, decides to 
carry out one of them, and it only here that morality comes into play—whether what I did was 
good or evil, sinful or not. So, I betake myself to a shop to obtain 25 computers to put in a lab 
which has to carry out a particular project. I feel at a loss in making the choice of the type of 
computer required because the types shown me have different types of attraction.  I then allow 
my mind to range over many concerns about each type of computer: is it practical, durable, easy 
to handle, within the range of funds that are available for the project? Other problems or questions 
could arise. With as much peace of mind that I can gather, I, taking into account all the factors, 
make the final decision—a decision that many in the Lab could be unhappy with, and many in the 
Finance Department may object to.  The real challenge in all this is whether one is able to take 
full responsibility for selecting that one, particular type of computer. If this challenge is met, only 
then does one merit the claim to genuineness and maturity. We are now ready to do Reflective 
Technology, something deeply and seriously thought about, as part of the Jesuit way of doing 
things that goes back to St Ignatius. The subject of Technology is vast, varied, complex, and, 
sometimes uncertain; but we, Jesuits, must be in the forefront of improving and refining 
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Technology, not so much for itself as for its use to make life more bearable and always in touch 
with the transcendent. 
Ignatius’ Spiritual Exercises, written up about 5 centuries ago, well before the creation of the viral 
world, gives us the main guidelines that will help us to do pedagogy in general and also be 
reflective on its subsidiary subjects, like what is now being done with one of their more important 
ones, that is, Technology. In the Spiritual Exercises, time is spent mainly in prayer, about an hour 
each, five times a day.  It is to be noted that the type of prayer is specified; anything that goes by 
the name of prayer can be used.  Likewise, in reflecting on Virtual Technology, any type or 
method or activity connected with it is taken up for consideration and none considered 
unnecessary or obsolete.  The purpose of each exercise in the Ignatian Spiritual Exercises is to 
free oneself from all binding chains so that one is able to discover what God wants of one and do 
what is required “for the salvation of our souls,” that is, for the experience of freedom and of life-
fulfilment. Similarly, if Technology is done out of context, many parts of importance could be 
left out, and there would not be freedom in making choices needed to enhance what Technology 
can provide. In the past, Electronics was much in demand; the focus on it did not allow attention, 
for example, on Information Technology. The writing on the wall was not noticed that enrapture 
with Electronics was waning because demands on information in many fields and in virtual 
companies were increasing. Being chained to pet projects does not allow adventure into new 
possibilities. 
What is in the 2nd Annotation of the Spiritual Exercises is a well accepted pedagogical rule that 
the best learning is through a “hands-on” experience. Ignatius does not provide ready-made 
knowledge, but provides the best method of acquiring it.  That’s why he tells the Director of a 
guided retreat not to elaborate on the points he gives to the retreatant; he merely has to give them 
a “short or summary explanation The reason for this is that when one in meditating takes the solid 
foundation of facts and goes over it and reflects on it for himself, he may find something that 
makes them a little clearer or better understood. This may arise from his own reasoning, or from 
the grace of God enlightening his mind.  Now this produces greater spiritual relish and fruit than 
if one in giving the Exercises had explained and developed the meaning at great length. For it is 
not much knowledge that fills and satisfies the soul, but the intimate understanding and relish of 
the truth.” If we go back to our early days in geometry, when we had to deal with Euclid’s 
Theorem, our teachers explained how it was to be solved (“join this point to that point that one 
with that and see that the area of this triangle is equal to that…) but the next day, our teacher 
asked us to come to the blackboard and prove Euclid’s theorem, the blackboard would be found 
to have tears like those in the one called upon on to prove the theorem.  A wise teacher would 
explain the problem to the students and give them seven days to solve it—once solved by the 
students by themselves, they would never forget its solution and, besides, they would find it very 
easy to solve the riders on the theorem. For the students of Technology very good computers must 
be supplied and much time to spend on them so as to increase their technological skills. 
Everything must be done to provide materials and a good ambience to students since they come 
for their courses with enthusiasm—the enthusiasm they begin with will also be the enthusiasm 
they end their college careers in. 
 
The customary means of technological education is by what is taught in class, the professor 
explaining in detail the facts connected with the problem and then giving its solution.  The 
economy of time makes it necessary that students receive many insights in the classroom.  But, 
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to go back to a point already made, when it comes to the giving of assignments, no help ought to 
be given to the students to complete them.  To paraphrase St Ignatius: “while engaged in 
education, it is better for the teacher not to give suggestions on how an assignment must be done 
but rather allow the students do deal with it himself.”  The battle is between the student and the 
problem and he can only win it if he or she has the freedom from restraints and impositions and 
expectations.  What is intended here is to show that Reflective Technology has also implications 
on psychology—“Man is born free and everywhere he is in chains”—this is the first phrase of 
Rousseau’s  famous Social Contract but it is, I think, Schiller who re-stated it: “Man is born free 
and he remains free even if he is in chains.”  In other words, a human being is not a genuine 
human being unless he or she does not give up for any reason one’s birthright to be free.  Paul in 
the Epistle to the Galatians states: “For freedom Christ has set us free. Stand firm, therefore, and 
do not revert to the yoke of slavery.” For Technology to improve the human condition, every 
student of it must also cry out with the patriot: “Give me liberty or give me death!” That’s why 
Jesuit institutes of engineering must not be content only with science; they must be involved in 
the human transformation of their students. For the broadening of the heart and the enlightenment 
of the mind the arts (like music, dance, elocution, drama, writing) among the students has to be 
encouraged. Things of discovery are associated with the sciences but those of beauty and 
creativity are linked to the arts.  This is unfortunate since what the scientists discover are facts but 
what the facts mean is left to those in the arts, and Technology would not be appealing if through 
it only the finding of bare facts is what matters. In the best of Technology is the amalgamation of 
the sciences and arts—in the commonest technological instruments in use, the cell phone, there 
are extraordinary scientific discoveries that created it, and yet is best appreciated for what it can 
produce: music and film presentation and sports coverage—innumerable items that satisfy not so 
much the mind as the heart. Cardinal Newman says: “Liberal Education [to which Technology 
must belong] makes not the Christian, not the Catholic, but the gentleman.”  
When one does science, like in the fields of mathematics, physics, and chemistry, one feels surety 
in, for example, the precision and accuracy of maths; but they often talk of the beauty of 
mathematical equations. This shows that Reflective Technology, among other things, can also 
lead us to faith. The facts of science, once proved to be real, are a matter of knowledge that must 
be acceptable to all, without exception.  If there is a dispute if a vessel one drinks from is made 
of glass or plastic, the matter is settled if it is taken to a lab and the required tests are made and it 
is found to be made of plastic, this can no longer be denied by anybody.  But to say that the vessel 
is beautiful is a matter of one’s faith—another one’s faith could find it to be ugly. That is, what 
matters in the realm of beauty and goodness is how one is internally affected by a particular object 
under discussion, and here the judgment of what it means (which is the same thing as making an 
act of faith) may be diametrically opposite and the dispute cannot be settled by a lab test but only 
through dialogue—the sharing of inner feelings and opinions and reasons may lead to an 
agreement but not necessarily so. Reflective Technology, which considers things intensely and 
carefully can help us out in selecting some courses to be taught as more important than others.  
There is much demand, for example, for training in Linux Certifications, Embedded Systems, 
Internet of Things, Blockchain Technology, Artificial Intelligence, Machine Learning, Cyber 
Security, Data Science, etc. Which ones and how many of them are necessary?  Only openness, 
dialogue, and “the greater good” can decide.  Inevitably, Reflective Technology leads us to 
“discernment,” one of the most significant items in the process of a 30-day Retreat, originally 
meant to be undergone in order to find out what God’s will is for our future. In what we are 
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dealing with, about what direction Technology should take and what items it should take up for 
more important study, the science and art of “discernment” are necessary. 
About a choice of life St Ignatius, in the Spiritual Exercises, says that there are “three times when 
a good choice of a way of life may be made.” Note that in all the “three times” the process 
demands to be in touch with one’s feelings, either consoling or desolating. The first time is “when 
God our Lord so moves and attracts the will that a devout soul without hesitation, or the possibility 
of hesitation, follows what has been manifested to it. St Paul and St Matthew acted thus…” The 
second time is “when much light and understanding are derived through experience of desolations 
and consolation and discernment of various spirits.” The best example of this is St Ignatius 
himself: when convalescing from the war wounds in his home at Loyola: the awareness of the 
consolations and desolations he felt after reading novels and the life of Christ and the lives of the 
Saints led him to decide  on the direction his life should take. The third time: “When this is a time 
of tranquillity…that is, a time when the soul is not agitated by different spirits, and has the free 
and peaceful use of its natural powers…weigh the matter  by reckoning the number of advantages 
and disadvantages…[also] weigh the disadvantages and dangers…go and ponder every aspect of 
the matter in question…come to a decision because of weightier motives…after such a choice or 
decision, the one what has made it must turn it with great diligence in prayer and pray…that the 
Divine Majesty may deign to accept and confirm it if it is for his greater service and prayer.” In 
other words, the decision by reason is considered reasonable only if it is accompanied by deep 
consolation—only then it can be considered to be the will of God. But what really is the will of 
God for me?  He does not speak directly to me or through his prophet or his angel, nor do I hear 
his voice, nor does he or his messenger appear to me in a dream.  I am only aware of my own 
feelings and thoughts and Ignatius’ discernment can only be made by awareness of what is 
experienced in my feelings, but where is the guarantee that what I decide to do is the will of God? 
We are finally drawn to the conclusion that doing my own will, and bearing full responsibility for 
it, is nothing else than doing the will of God.  And going through the Ignatian process, after the 
experience of much consolation, I decide to do a particular thing and I discover that that was a 
bad decision, yet the mistake I made is not a sin but only a mistake from which I can learn and do 
the correct or proper thing. To repeat: Doing my own will is always doing God’s will if I bear the 
full responsibility for the wrong that I may have done and learn from that mistake. Discerning 
which instructors to hire and which courses to conduct for the students is a difficult task, but when 
that task is taken up with self-confidence and sufficient consultation and with no compulsions, 
one needs no guarantee that the decision or decisions made are going to produce good results. 
It is often said that to know God’s will you must have an experience of God.  What exactly is that 
experience of God?  Like the vision that Ignatius had on his way to Rome in a small chapel at La 
Storta: he is supposed to have seen the Father and also his Son Jesus holding a cross—the Father 
told him that he would always be consecrated to his service, and Christ told him: “I will be 
favourable to you in Rome”?  Something like the vision that St Paul had on his way to Damascus?  
This is the text from Acts 9: “Saul, still breathing threats and murder against the disciples of the 
Lord, went to the high priest… and asked him for letters to the synagogues at Damascus…as he 
was going along and approaching Damascus, suddenly a light from heaven flashed around him.  
He fell to the ground and heard a voice saying to him, "Saul, Saul, why do you persecute me?"  
He asked, "Who are you, Lord?" The reply came, "I am Jesus, whom you are persecuting.  But 
get up and enter the city, and you will be told what you are to do." This is Luke, on what happened 
to Paul.  But what did Paul say about the same incident?  It is found in the 12th chapter of 2 
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Corinthians chapter 12:”I know a person in Christ who fourteen years ago was caught up to the 
third heaven-- whether in the body or out of the body I do not know; God knows. And I know that 
such a person-- whether in the body or out of the body I do not know; God knows--was caught up 
into Paradise and heard things that are not to be told, that no mortal is permitted to repeat.”  Paul 
himself says that he does not know—only God knows. All that he says is: “I was caught up into 
Paradise and heard things that are not to be told, that no mortal is permitted to repeat.” Spiritual 
experiences cannot be expressed except in poetic terms; they are expressed in mythic form, for a 
myth—as has been well expressed, is the expression of what really cannot be expressed; the 
imagery used in the poem or myth express not the physical facts but the meaning of what is 
experienced.  
The exercise of Reflective Technology, that is, deep and careful reflection on how best to teach 
technological subjects, without compromises with regard to an engineering college’s 
infrastructure and facilities, is a challenge we cannot avoid taking up.  In his autobiography he 
speaks of his inability to teach about faith and morals unless he was qualified to do so and that 
led him to start schooling along with small boys when he was already 26 years old, eventually 
getting a Bachelor in Arts and Master in Philosophy and Master in Theology degrees. The 
importance he gave to higher education is seen in the fact that Scholastics did not reside in 
Professed Houses which had no fixed income but thy resided in houses well provided for and with 
many facilities of time and household goods that would prevent them with bearing burdens other 
than of studying. The Society of Jesus has never been stingy towards Scholastics with regard to 
what they require for studies and, in general, towards what is required for education. At XIE, for 
example, we have an Apple Mac Lab which is three times costlier than the usual Labs with 
Windows computers. There has also been installed a Gait Lab which cost over 3 crore rupees. I 
have seen that the Scholastics at the Vatican Observatory or at Santa Clara University never 
lacked funds or facilities for their studies. 
It ought to be clear then that Technology is very broad based and aims to reach the skies. For 
engineering colleges to take it on is a daunting task, for both the management and teaching staff. 
But the fear that the task creates disappears with the realization that the faculties to tackle it are 
innate: feelings, rational mind, and will.  Each of these has a different role to play: feelings allow 
to be impacted by the external world and in them arise problems to be solved; the mind seizes 
upon the problems and offers a variety of solutions to the will; the will in its freedom evaluates 
the solutions and decides on which solution or solutions to adopt. As this process is in play, 
persons are in touch with the magnitude of Technology, with the possibilities it has for personal 
development and social improvements and environmental care giving, the objects of Technology 
arouse feelings of awe and transcendence, those that appear at the end of Ignatius’ Spiritual 
Exercises.  Reflective Technology leads to the finding of God in all things: that all the objects 
dealt with are God’s blessings, and that God dwells in those objects, and that he not merely exists 
in them but that in them he is working for me, and that everything, even “justice, goodness, mercy, 
etc., descend from above as the rays of light descend from above, and as the waters flow from 
their fountains.”  
 
Fr. Dr. John Rose S.J 
Director, Xavier’s Institute of Engineering, Mahim 
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Student – Centric Teaching: A Novel Approach towards Journeying 
with Youth 
 
*Dr. Bhagyashree Chari 
*Assistant Professor, Xavier Institute of Engineering Mahim, Mumbai 
*Corresponding email: bhagyashree.c@xavier.ac.in  
 

Abstract 

The present article highlights the need of student – centric method of teaching in the current education 

system. We, the teachers must follow the principles laid by National Education Policy – 2022. In order 

to make the technical students industry – ready, a teacher needs to think and implement new methods of 

teaching that will bring about the development in students in all the three domains; those are cognitive, 

affective and psychomotor. In view of this, we must know the four preferences regularly followed in 

Jesuit Institutes, which are popularly known as “Universal Apostolic Preferences”. The present paper 

gives a brief discussion on correlation with “Modern Methods of Teaching” with “Journeying with 

Youth”. 

 
Keywords: National Education Policy, Journeying with Youth, Universal Apostolic Preferences 

 
Introduction 

As we all know, there are four universal Apostolic preferences and these are: 

 

1. Showing the way to God 

2. Walking with the excluded 

3. Journeying with youth 

4. Caring for our common home 

As a modern teacher, one can always apply these principles in their teaching. There has been a 

drastic change in our education system since last 20 years. Conventionally, the system was teacher 

– centric, but, now, we have switched to a student – centric system of teaching with well-

established course outcomes and program outcomes for each course and program respectively in 

the prescribed curriculum. In view of this, we all have changed our teaching methodologies, too. 

However, the chalk and board remain very good friends of a teacher, as some of the concepts 

need to be explained using the same. Conventional classroom teaching involved delivering lecture 

to the students. It has the advantage of addressing many students at a time and covering the 

syllabus, but, at the same time, it cannot ensure if true learning has taken place individually; 

because in a class, it becomes difficult for a teacher to pay attention to each and every individual 

in a short span of time. That is how; it was more of a teacher – centric system, where, more 

attention was given to the teacher, rather than students. Over a period of time, it became 

monotonous and the results obtained were not found to be satisfactory. Particularly, with respect 
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to the technical education system, the teacher – centric method was found to be least effective, as 

it could not meet the present day requirement of industry – ready engineers. Therefore, it 

underwent a paradigm shift from teacher – centric to student – centric so as to build self - sufficient 

youths.  

 

Development of Student – Centric Method 

The student – centric method gives attention to students as to what they are learning, how they 

are learning, what are the shortcomings that can be worked upon. Here, students engage 

themselves into many self-learning exercises in different subjects. They come up with new ideas. 

Many brain – storming sessions occur to generate and execute new ideas.  They develop new 

cognitive skills which will definitely help them excel in their professional life in future. 

 

According to the national education policy, there are some major changes in the education system 

that will be effective from 2022. These changes speak about reducing the burden on students in 

terms of using artificial intelligence3, digital classrooms, conducting exams twice a year, etc. Due 

to these, students will be able to learn new skills besides the theoretical knowledge they gain.  

Unfortunately, the present higher and technical education system produces the engineers those 

are not industry – ready. In view of this, the change is very much required and will definitely curb 

the problem associated with the new recruiters.  

 

In a technical institution, various technologies and software are used to monitor the academic 

activities. Right from the monitoring of attendance on ERP portals to delivering lecture on LCD 

projectors and making use of Google classrooms, padlets, conducting quizzes using tools such as 

Moodle, Hot potatoes4, etc., and many more, are the highlights of the digital education system. 

Then, what is the reason for the inefficiency of students in performing in the outside world? Where 

are we lagging behind? To answer this question, we, the teachers need to have a reflective 

thinking.  

 

They say, “A good teacher is a good student first”. Yes, unless we, as a teacher, know what is 

best for our students, we cannot be entitled to be a teacher. In a reflective teaching method, a 

teacher experiments a lot to see what suits the best to the students. Even if it a small change, it 

can make a big difference. For example, making use of charts, presentations, models, etc. in 

classrooms can definitely explain the concept more clearly. Involving the students more and more 

in innovative activities such as assigning some projects or assignments based on higher cognitive 
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domain will encourage them to think out of the box and bring new solutions to the given problems. 

Of course, to accomplish this, a teacher himself/herself, must be ready with the required literature.  

 

Advantages of Student – Centric Methods 

A student learns faster after visualizing rather than mere listening (as in conventional lecture 

method). Thus, presenting the pictures, displaying the videos, and asking questions on the same, 

can be of great help to the students. While doing so, both students are teachers are benefitted in 

the sense; a teacher tries to learn more advanced techniques and remain updated always. He/she 

is always ready with many problems that can be assigned to the students.  

 

Conclusion 

Using a student – centric method of teaching will encourage students’ learning in all the domains: 

Cognitive, Affective and Psychomotor. Therefore, in future, students will be industry – ready with 

plenty of knowledge of theories as well as practical skills. Now, we can definitely say that, while 

working in a technical institution and following these modern ways of teaching can justify the 

rules given by the universal apostolic preferences by the Jesuits, i.e., Journeying with the Youth.  
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Discernment and the Choice to Make the Right Choices 
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Abstract 

The Jesuit Education system focuses on the formation of a ‘whole’ individual or ‘cura personalis’. A 

unique aspect that sets the Jesuit education a world class apart is that it not only focuses on the intellectual 

growth of a student; but is also determined to form empathetic individuals with a strong and sensitive 

outlook to the world. Similarly, the Ignatian value of ‘Discernment’ can prove to be a colossal gift to 

one’s life; especially as one voyages through a materialistic world and a capitalistic society that benefits 

from one’s wants and greed. Teaching ‘Discernment’ as a way of life; especially the attributes of 

‘consolation’ and ‘desolation’, can be beneficial for the students to live fulfilling lives and help make 

them free and better choices. This article aims to emphasize how sharing the rich Ignatian practice of 

‘Discernment’ with the students can equip them better for modern day challenges.    

 

Keywords: Discernment, Consolation, Desolation, Choices, Materialism.  
 

Introduction 

All along the course of our human lives, we make choices. As human beings gifted with the ability 

to ‘feel’ and ‘think’, our mind is consciously making ‘choices’, every step of the way. Simple 

things like deciding to take a right turn or a left, to drink tea or coffee; or more serious choices 

like choosing one’s career path or a life-changing decision at the crossroads of life. The point is 

that we are always making choices; consciously or unconsciously. What in Ignatian terms is 

known as ‘discernment’, we partially or passively practice in our day-to-day lives. And we also 

bear the consequences of our choices. It may not always be easy to choose between the ‘right’ 

and the ‘wrong’; however, it is fairly easy to know the difference between the two. A strong moral 

compass, strengthened by one’s values and teachings, almost always guides one’s steps towards 

the ‘right choice’- the ‘good’ over the ‘bad’.  Although temptations to choose the ‘wrong’ are 

alluring; one can always count on one’s conscience to help make the ‘right choice.’ Hence, one 

is expected to make the ‘ethically right choice’ in a given situation of ‘right versus wrong’. Much 

importance is given to values in one’s upbringing, Culture and religion also propagate teaching 

or ‘commandments’ that would help one lead an ethical life. The introduction of teaching of 

‘Values’ or ‘Ethics’ in the school as well as college-level curriculum such as in engineering or 

business studies also reaffirms the need for every student, every individual, to learn to lead an 
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ethical life; professional as well as otherwise. Hence, much of our efforts are guided in the 

direction to ensure that each individual grows up to lead a righteous life and possess the 

conscience to make ethically right choices at any given point of their lives.  

 

So while the efforts to ensure the choice between the ’right’ and the ‘wrong’ are already 

established, how does one deal with a situation of two ‘rights’ or two equally good decisions 

diverged against each other? The consequences of these choices may not be strikingly different 

from one another; may not be very grave; nonetheless, they are consequences which tend to have 

a significant impact and shape the course of our lives. The freedom or the ability to choose; in 

itself is an indication of privilege- ones’ physical, mental, social, or financial strength. It is 

imperative that we use this freedom and privilege judiciously. ‘Discernment’, which is one of the 

greatest fruits of Ignatian philosophy, can prove to be a colossal gift to one’s life especially in the 

matter of making choices in the case of almost identical or two equally good options. 

Discernment, in the Ignatian sense, means to discover God’s will for one’s life which then 

becomes the guiding force for action in all aspects of life. But the practice of ‘Discernment’ does 

not necessarily have to be religious. ‘Discernment’,  as a more comprehensive  or secular term, 

can be seen as one’s ability to choose or judge well; to make better decisions. In other words; it 

is to discover and choose the best thing for one’s life; after assessing all the internal and external 

factors, consequences and implications of each of the choices. Given the complexity and the 

magnitude of contemporary challenges, the practice of ‘Discernment’ is becoming more and more 

relevant and useful. It can prove beneficial to everyone in leading fulfilling lives; especially in 

making decisions. Thus, teaching ‘Discernment’ as a practice or rather a way of life can work 

wonders to one’s life.  

To think that we are ‘free’ and make all of our decisions and choices of our own accord would be 

a travesty. Being constantly bombarded with target ads and artificial intelligence getting the better 

of our real selves, ‘free choice’ has almost become an illusion. Over recent times, there has been 

a rise in consumption of material goods predominantly as a result of the ‘influencer-culture’ and 

the social media trends that track and target online user behavior. The e-commerce industry has 

boomed over the recent few years profiting from these ‘forced choices’ that are bombarded to 

their users. While the social media giants that benefit from these trends will hardly change their 

capitalist ways, it is our duty as users to be prudent. Another reason for the rise in ‘materialism’ 

can also be seen in this generation’s shared consciousness of finding solace in owning things and 

objects. Materialism is often linked to different forms of personal, social, and developmental 

insecurity. It is suggested that “Materialism is often an outward manifestation of  deeper unmet 
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psychological needs and insecurities.” (Rindfleisch et al.) Many young people resonate with the 

feeling of ‘buying material things to fill up the empty void inside’.  To quote American novelist, 

Matt Haig’s “Reasons to stay alive”,  

“The World is increasingly designed to depress us. Happiness isn’t very good for the economy. 

If we were happy with what we had, why would we need more? How do you sell an anti-ageing 

moisturiser? You make someone worry about ageing. How do you get people to vote for a political 

party? You make them worry about immigration. How do you get them to buy insurance? By 

making them worry about everything. How do you get them to have plastic surgery? By 

highlighting their physical flaws. How do you get them to watch a TV show? By making them 

worry about missing out. How do you get them to buy a new smartphone? By making them feel 

like they are being left behind. To be calm becomes a kind of revolutionary act. To be happy with 

your own non-upgraded existence. To be comfortable with our messy, human selves, would not 

be good for business.” 

Thus the Ignatian spirit of ‘Discernment’ can serve as a revolutionary act especially in this world 

that is increasingly designed to prey on our weakness and wants.  American Sociologist, Elise 

Boulding said “Frugality is one of the most beautiful and joyful words in the English language, 

and yet one that we are culturally cut off from understanding and enjoying. The consumption 

society has made us feel that happiness lies in having things, and has failed to teach us the 

happiness of not having things.” To practice “Discernment” would not mean to renounce worldly 

things completely and live an ascetic life. But this philosophy would definitely help young people 

to ‘seek things that grant true joy’ or at least be aware of what adds true meaning to life.  

The reflection on ‘consolation’ and ‘desolation’ as a part of the “Discernment” spiritual exercise, 

can cause one to consciously identify choices that bring ‘true consolation’ or real happiness to 

one’s heart. Assessing our desolations and consolations is a wonderful way of becoming aware 

of who we are, what we feel, and the direction we are driven towards. ‘Consolation’ quite like its 

literal meaning are choices that enable us to be hopeful and look forward.  These choices don’t  

necessarily remove the pain but bring us comfort and energy. ‘Desolation’ on the other hand, is 

like the feeling of anxiety, grief or pain that grips us. ‘Desolation’ however may not always be so 

prominent. In some situations, it may be disguised as a ‘consolation’- something that pretends to 

give us happiness, but it is fleeting happiness. Being momentary, the feeling of this ‘disguised 

consolation’ passes with time, leaving us to our previous state of ‘void and want’. Much like our 

attempts to find happiness in objects and things around us. While it is difficult to find 

‘consolation’ in choices pertaining to our worldly life,  we can at least try to detach ourselves 
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from the choices that don a facade of a ‘consolation’ but are ‘desolations’ in disguise. And with 

that we would no longer rely on external stimuli to validate our self-worth and existence or be 

charmed by the shallow promises of materialistic things- that an empty void can be filled by 

adding more and more things to the cart.  

The reflection on ‘consolation’ and ‘desolation’ can also be made effective by the ‘Ignatian 

Indifference’ which is a step in the process of “Discernment”. It does not mean to not care but 

rather is a state of inner freedom, balance and openness that prevents us from inclining more 

towards either option before careful reflection. This inner freedom gives us clarity to know and 

follow the will of God and to also grow in relationship with Him. In other words, we’re able to 

engage more with that which leads us to God and let go of that which doesn’t.  Just as St. Ignatius 

of Loyola said, “We [need to be] aware of our temptations and fears, the consolations and lights 

given to us by God, and the various movements that happen within us”  

A step of the ‘Discernment’ exercise also includes examining one’s choices from the point of 

view of one’s death-bed. While a life-changing or distraught experience does put things in 

perspective, making us aware of ‘what really matters’,  we shouldn’t stretch our chances to the 

end moments of life. Forced to rethink his view of life following his ‘Cannon-ball’ moment, St. 

Ignatius of Loyola found ‘consolation’ in serving others, unlike his previous idea of true happiness 

that meant leading a romantic life of knighthood. His example and teachings can work as a 

beacon-light for our journey of life, especially when we frequently tackle material temptations.  

Jesuit education is considered world class apart because of its quest for the ‘more’ or  ‘Magis’. 

‘Cura personalis’ being one of the core principles, Jesuit education focuses on the development 

of the ‘whole person’. Along with quality education and intellectual growth, emphasis is also 

placed on forming students into individuals of moral and conscious stature. Simply introducing 

this exercise of ‘Discernment’ can help the young people not merely ‘stand apart’ but face 

challenges head-on while ‘being a part’ of the world.   
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Abstract 

The Ignatian Pedagogical Paradigms (IPP) and the Universal Apostolic Preferences (UAPs) are what 

present-day Jesuits attempt to imbibe as best they can to be both enlightened and downright practical.   

Their high principles are required to be well grounded when decisions are to be made that are fully 

committed to the “common good.” The greatest achievement is not only being at the top of one’s 

profession for the sake of financial gain, but in also using one’s profession to reach out to people in need, 

and this can be said to be a “calling” or “vocation” from, dub it what you may, the divine or the 

transcendental within oneself. 

Keywords: Ignatian Pedagogical Paradigms, Universal Apostolic Preferences, Ratio Studiorum, 
Spiritual Exercises, Profession, Vocation. 

 
Introduction 

When Jesuits preach or write anything of an edifying nature, reference or allusion is often made 

to the IPPs or to the UAPs. People know that the Jesuits are dealing with their thing which gives 

them comfort and enlightenment. The IPPs flow in and out of the UAPs and vice versa, supporting 

each other, clarifying each other, fulfilling each other—unable, in fact, to do without each other. 

The IPPs have their roots in the Spiritual Exercises which are meant for all, in the Ratio Studiorum 

that gives directions to Jesuit Scholastics that have to undergo University studies, and in the 

accumulated traditions of Jesuit institutions worldwide during the last five centuries. The UAPs 

appear to be four brief pointers but, nonetheless, they are very extensive in meaning and coverage, 

and highlight what is most important for work, whether religious or secular, in the actual world. 

They are very helpful for these reasons: 1. they deepen the consciousness of the main principles 

that manifest and guide the aims of higher education; and 2. they re-energize efforts to deal with 

the problems that Institutes of Higher Learning repeatedly face, like nowadays: the quality of 

virtual education, the honesty of online exams, the growing importance of Artificial Intelligence, 

the robots and automation replacing human personnel, the new National Educational Policy 

(NEP) that appears to be a great threat to the rights of the minorities. 
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What Has to Be Faced Up To 

We have to be braced to meet present challenges. What do we opt for, democratic ways that 

diminish quality and speed of construction because too many lobbies have to be satisfied, or for 

political or company diktats that get things done fast and mostly effectively but without instructive 

choices resulting from consultations? In the non-dictatorial world, there is the perennial clash 

between two basic categories—one rightist, conservative, and capitalist and, the other, leftist, 

liberal, and socialist. Embedded in such a world, we often find ourselves with hands tight on the 

tiller but not knowing which way to turn it, and the situation becomes graver when set upon by 

the high waves that Higher Education itself constantly churns up, specially because of the virtual 

world in which we mostly live: one lives, works, plays, and even socializes (!) alone, all this 

inevitably due to education through digital and social media. Everything seems to be done 

online—learning and experimenting, buying and selling, and getting together on Zoom and 

Google Meet. Whereas before those seeking admission to college sought places in the Physics, 

Chemistry, and other science departments, they are now seeking openings in Finance, Information 

Technology, Artificial Intelligence, Block Chain, Data Science; even subjects of the Arts are 

sought after in the virtual world. 

Grounded High Thinking and Living 

What the UAPs have done is to make us feel and think and be more aware of our human resources 

and capabilities, empowering ventures further afield without any loss of nerve. From the UAPs 

what comes to mind is the purpose of Jesuit Higher Education: to understand what one is and 

what one does. Those like teachers, doctors, engineers, accountants, and others like them that 

have jobs through which they make their earnings, are those that have their “profession;” whereas 

those who are religious or diocesan priests have their “vocation” and the activities that go with it. 

Those that have jobs are drawn to their professions by natural attraction, but the priests and men 

and women religious are specially “called” by God to carry out His special directives. But is this 

true? There are some facts to be considered. 

One, that every human being is required to have at least one profession in order to earn enough 

for food, clothing, and shelter, and maintain self-respect in society. This applies also to priests 

and religious. These too have to earn their “daily bread” and for the work they do they are given 

board and lodge and are paid a “congrua”.  All priests and religious have their own professions, 

and to carry them out requires intelligence and effort often much greater than those in other 

professions. Those in monastic isolation are often imagined to slide in and out of chapels and 

refectories and their own rooms without mental or physical exertions, and it doesn’t seem to strike 
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anyone’s imagination that their daily duties to clean and tidy up, to dig up fields and do the 

sowing, to mix the dough and put it in a pan or bowl and bake it in an oven, and quite often 

produce bread in such amounts that they can be sold to the public are all done to have enough 

funds to maintain the monastery. People are not aware that religious men and women spend much 

time in teaching, copying manuscripts, and doing a variety of odd and non-odd jobs like what 

other “professionals” would be doing. Idleness is not associated with priests and religious. 

Two, those in the Church are thought of to be made of priests and laity. It will come as a surprise 

to many that the term “priest” is not applied in the whole of the New Testament to anyone except 

Christ and priests are not those who are ordained after seminary studies but every Christian that 

is baptized is a “priest”—as1 Peter 2:9 has it: “But you are a chosen race, a royal priesthood, a 

holy nation, God's own people, that you may declare the wonderful deeds of him who called you 

out of darkness into his marvelous light. So, at any Eucharist, it is not only the priest celebrating 

it but at the same time each one in the congregation is doing so; each one can be described as the 

main celebrant. Those whom we now call priests are really no more than “ordinary” Christians; 

they only have the “profession” of the priesthood for which they are paid for by stipends, 

“congrua,” board and lodge, and a variety of amenities. It must not to be forgotten that in the 

Pentateuch only the tribe of Levi was given no place in the post-Exodus land of Canaan. Most 

probably this was due to the sons of Jacob, Simeon and Levi, violently over-reacting to the rape 

of Dinah their sister, but later were given some cities and made priests to offer sacrifices from 

which they could take the fat and meat, and all this not because of any rights but most probably 

due merely to events described in Genesis 49:5-7. The original priests of Israel were the first born 

of every Israelite family, but since this was inconvenient on many counts, especially with regard 

to labour required in the fields, the Levites were made priests, so that the first-born could be better 

utilized by being where needed. It can be seen that though a Levite was born into a family, he 

lived out of the sustenance he received from offering sacrifices and attending to other temple 

duties. the ones who had a vocation to the priesthood were Levites like Moses, Aaron, Miriam, 

Jeremiah, Ezekiel, Ezra and Malachi.  

Three: In every field there are the priesthood and the laity, and being in one rather than in the 

other does not indicate any superiority. Study of psychology is ample to show that any human 

group or society is not possible without law, and laws are not possible unless they are clearly 

written, and laws are pointless unless there is governance and governance is not possible without 

authority behind it.  One may live alone on an island and do whatever one wants to, but let there 

be another on that island, then laws, governance, and authority are indispensable.  At first, it was 
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the authority of kings, oligarchs, priests, and muscular mighty that ruled or guided people. It is 

taken for granted now, after much introspection and debate, that government is “of the people, by 

the people, for the people.” A democratic government is a difficult one but none other can be 

better. Each human is responsible for the quality of life, both of the self and of the others. Both 

high thinking and low living are involved. That is why it is not surprising that at the very start of 

the Spiritual Exercises, the very disposition that you start it with—“magnanimity and 

generosity[and offering entire will and liberty”(Annotation 5)—is what you ironically end it with, 

the famous prayer of the Contemplation to Obtain Love, “Take, Lord, and receive all my 

liberty…” The meditations on the life of Christ makes one dwell not on the historical locations of 

his life but, like when one is contemplating the Nativity, the length and breadth and everything 

else one sees is what one conceives of it. In the meditation, one is not in touch with the 

irretrievable past but with the present self and ambience. In this context, a person who lives fully 

is not a layman whereas some priests can often be described as lay people.   

To the edification of many, there are many “worldly wise” in the professions who take on 

professional jobs not for the salary they may earn but just for the mere joy of the job, and, very 

specially, for being helpful to others. Take the countless examples, like, of doctors, nurses, 

teachers, tailors, that on Sundays, their only weekly off, who turn their profession into a vocation, 

and give free and cheerful service, They give in to the transcendence within themselves, and even 

if they are professedly agnostic and even atheist, they are most contented with what they do for 

people who come to seek their professional help with no means to pay for it.  It can be constantly 

observed that there are many who often, even daily, listen to and carry out their vocation. All of 

them are very down to earth. And usually not noticed. 

Conclusion 

In brief it can be said that the IPPs are meant to foster the best training for any profession, whereas 

the UAPs develop the vocations of the professionals. 

A stint in any place of higher education, explicitly or implicitly, consciously or unconsciously, 

demands the attention of the whole person and leads to the development of the whole person. But 

this development could be slow or limited if it is not accompanied by a conscious knowledge that 

one’s life is lived not so much for oneself as for others: the betterment of others, the fighting for 

justice to others, the acting in utter honesty whilst dealing with others. This dynamic, the main 

purpose of the IPPs, is so well fostered by the Spiritual Exercises of St Ignatius. Its wholesome 

pedagogy starts with what is called “Context”—the one doing the Exercises wants to prepare and 

dispose one to be free in every way and thereby get to know what the will of God is for oneself; 
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it’s an individual and not a communal quest. The first annotations in the Spiritual Exercises [Nos 

2-20 stress this out: the Retreat Director should not elaborate on the points given for 

reflection…Through “experience,” one has to bring to awareness the feelings. Feelings and 

emotions are often felt to be embarrassing and perceived to be negative, as when it is said that 

“you are emotional; don’t go by feelings.” But the fact is that feelings make us have contact with 

the outside world, producing reactions within us to facts and incidents around us. Feelings as such 

are neither good nor bad; but they indicate our reactions (or, our experiences) which then demand 

the action of the will as to what to do. That is why the Exercises are hands-on learning experience, 

a reflection on what is personally felt, and a coming to decision not on what is prescribed by 

outside authorities, no matter how spiritual, but what emerges out of a direct contact between the 

Creator and creature (Sp Ex Nos 2, 15). That is why, when there are “three times when a correct 

and good choice of a way of life may be made” (Sp Ex Nos 175-183), each time it is the feelings 

that feature; they provide the evidence. The next element in IPP is “Reflection” and most of the 

Spiritual Exercises, in what are the 2nd, 3rd, and 4th weeks, deal with seeing our experiences in 

the light of what each feel about the life of Jesus, from the infancy to the resurrection. The 

“Reflection” leads to “Action,” that which leads to “desire and seek nothing except the greater 

praise and glory of God our Lord” (Sp Ex No 189). The final point is “Evaluation,” a periodic 

assessment that happens naturally after, finally, getting to “find God in all things” in the 

“Contemplation to Obtain Love,” the final meditation. 

These elements of IPP, i.e., Context, Experience, Reflection, Action, and Evaluation, have been 

very successful in giving us a general conspectus of the UAPs that can be seen not only capping 

higher education but the life of anyone. The four UAPs—one, showing the way to God through 

the Spiritual Exercises and through Discernment; two, being with the poor, the outcasts, the 

violated, with a mission of reconciliation and justice; three, accompanying the young to build a 

hope-filled future and, four, taking care of the earth, our common home. What is observed is that 

Fr Arturo Sosa’s four UAPs were very well received for, though only four in number, they are 

very comprehensive, their succinctness only making us dig further into them and, by our own 

efforts, create our own ways to fulfill them. Yes, the work will continue: to assimilate, then 

implement and, finally, disseminate them. 
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4. Way to the Divine through the Spiritual Exercises and Discernment; accompany the poor, outcasts, 
those dignity denied; accompany the young and bolster hopes for their future; accompany all in the 
care of Mother Nature 

5. A small tithe or stipend 
6. Hebrews 4:4-16: “Since then we have a great high priest who has passed through the heavens, Jesus, 

the Son of God, let us hold fast our confession. For we have not a high priest who is unable to 
sympathize with our weaknesses, but one who in every respect has been tempted as we are, yet 
without sin. 

7. See Exodus 19:5-6 and Isaiah 61:5-6 where the “priesthood of all” is recognized. 
8. See Genesis 34:1-31; 49:5-7 
9. See Spiritual Exercises on the Nativity, Annotations 112-116 
10. The following two quotations on priests and laypeople are revealing about how our conceptions on 

these two categories of people have changed radically within a relatively short time—take the 
quotations from Theological Studies, pp 299-300 

11. Sp. Ex. Annotation 1 
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Abstract 

As a universal body with a universal mission, the Society of Jesus deploys the Ignatian Pedagogical 

Paradigm (IPP) characterized by the spirally reflexive process of context, experience, reflection, action, 

and evaluation as its foundational framework for creating men and women with and for others. Bent on 

facilitating the multipliers of change and the agents of faith-promoting justice, the 16th-Century 

Company has recently promulgated its four-dimensional Universal Apostolic Preferences (UAPs) for 

today’s world. However, if the UAPs have to be adequately served in the context of Sri Lanka today, 

they should first be understood in the prevailing economic, political, and humanitarian crises and the 

uprising people’s struggles in the island nation. Through this paper, therefore, an attempt is made to 

explore how the IPP could work as a two-way impetus for the Jesuits in Sri Lanka: (1) By becoming the 

impelling spirit that gears the Jesuits toward upholding the UAPs in Sri Lanka; and (2) by becoming the 

enabling force for the Jesuits to become active contributors in the uprising national cry for societal 

change, democracy, and faith seeking justice in the island nation.    

 

Keywords: IPP, Jesuit education, UAPs, Sri Lanka, faith, justice, societal change, democracy  

Jesuit Vision-Mission-Charism, IPP, and UAPs 

Founded in 1540 by St. Ignatius Loyola and his companions, the foundational vision of the 

Society of Jesus as given in the Formula of the Institute is “to engage in the defense and 

propagation of the faith, and the promotion of Christian life and principles… by taking up any 

work that love inspires as being for God’s glory and the good of all (Constitutions, 1996, §1, p. 

21). To this end, the Society’s mission is understood as “the Service of Faith and Promotion of 

Justice” (GC 32, Decree 2, n. 41), thus explaining not only its ‘end in view’ but also its ‘unifying 

principle’ (Constitutions, 1996, §245 #3).  

 

Bent on facilitating multipliers of change, agents of faith-promoting justice, and men and women 

with and for others (Arrupe, 1973; Duminuco, 1993), the way of proceeding that the Jesuits follow 

in all their endeavors, be their formation, education, social, pastoral, or any other apostolates, is 

said to be marked by the Ignatian Pedagogical Paradigm (IPP; also known as the Integrated 
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Pedagogical Paradigm; Duminuco, 1993; Xavier, 2020). Characterized by a spirally reflexive, 

continuous framework of context à experience à reflection à action à evaluation, it becomes 

an ever-refining and upward-moving process aimed at augmenting the creation of wholistic and 

balanced persons equipped with academic vigor for service and evangelical zeal for justice 

(Arrupe, 1973).  

 

Closely associated with the Jesuit ratio studiorum (plan of study; Duminuco, 1993) of 1599, the 

history of the IPP could be traced back to the time of Jesuit reductions (also known as ‘Jesuit 

republics’) in South America established since 1549 (Xavier, 2020). Convinced of education as 

the root of social reform, the valiant members of the 16th-Century Company became instrumental 

in creating a counter-culture against the prevailing societal norms that regarded the enslaved 

people as sub-humans and political and economic commodities of the powerful and the privileged. 

Born out of necessity, the IPP framework thus adopted at ‘Jesuit republics’ sought to promote 

human dignity and freedom, creating a democratic manner of proceeding characterized by 

people’s shared responsibility, economic empowerment, and upward social mobility.   

 

Although the Jesuit influence on creating a counterculture as such had its own repercussions 

(leading to the suppression of the Jesuit Order from 1773 to 1814), these pioneering efforts 

nevertheless had an undisputable impact on some of the history-creating struggles in the world. 

Peak among them were the American Revolution (1765-1783) and the French Revolution (1789 

– 1799), which sought to bring about a paradigm shift from monarchy to democracy (Xavier, 

2020).  

 

Born in and through their continuous self-reflection, a hallmark Jesuit practice also highlighted 

in the Examen (Lowney, 2004), the IPP enables an active discernment in the world for the signs 

and the needs of the time. The most recent breakthrough in this regard is the promulgation of the 

four-partite Jesuit ‘Universal Apostolic Preferences’ (UAPs) in 2019, namely ‘showing the way 

to God’, ‘walking with the excluded’, ‘journeying with youth’, and ‘caring for our common home’ 

(Jesuits, n.d.). Together, they are expected to serve as a lighthouse providing directions to enact 

the Jesuit Vision-Mission-Charism in the context of the world today. While these interconnected 

elements are expected to provide a synergistic and transformative approach to the Jesuit mission 

and identity today, they are meant to foster individuals who are deeply rooted in faith, committed 

to justice, and dedicated to the service  

of others. 
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Sri Lanka Today 

For various reasons, Sri Lanka is in transition today (Perera, R., 2018). It is in transition because 

there still exists the remnants of the 3-decade-long ethnic war between the Tamil rebels and the 

Sinhalese-Buddhist thickened Sri Lankan government, which was brought to an end in 2009 

(Perera, J., 2018). There still exists multiple instances of discrimination against minority groups, 

as was evident in numerous cases in the recent past.  

 

For example, there has been a skewed distribution of tsunami and other reconstruction, 

rehabilitation, and management funds since 2005 (Asian Human Rights Commission, 2005). 

Similarly, peacebuilding and policy reforms introduced since the war’s end have always been 

lopsided (Perera, J., 2018). Moreover, the brutal human carnage against the minority Christian 

population, effected by a series of coordinated bombings that took place on Easter Sunday 2019, 

not only took away 290 innocent lives and injured hundreds (CNN, 2019; Fernando, 2020) but 

was soon found to be associated with islamophobia (Ferdinando, 2022), national insecurity, and 

as a convincing deal to be entertained and bargained at every election campaign afterward, yet 

rendering no justice whatsoever until date.   

 

In this situation, while rendering justice to the victims and minority groups of all types appears to 

be a perennial wait, in the wake, the Sinhala-Buddhist majority seems to have thrived upon 

nationalism often motivated by vested interests and political allies (Imtiyaz, 2020). Consequently, 

while Sri Lanka’s latest Corruption Perceptions Index (CPI) is 36/100, in terms of transparency, 

the island nation secures only 101st place among 180 countries and territories (Transparency 

International, 2022). One of the recent reports of the United Nations High Commissioner for 

Human Rights has the incumbent scenario in the island nation thus explained: 

 

While acknowledging the challenges posed by the COVID-19 pandemic...the trends emerging 

over the past years…have fundamentally changed the environment for advancing reconciliation, 

accountability and human rights in Sri Lanka, eroded democratic checks and balances and civic 

space, and reprised a dangerous exclusionary and majoritarian discourse (United Nations General 

Assembly, 2021). 

 

Faced, therefore, with the worst-ever economic, political, and humanitarian crises since the 

country’s independence from colonial rule in 1948 (Yadav, 2022), the majority of poor people in 
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Sri Lanka are crushed by its skyrocketing inflation and death spiral (Assan, 2022), and the 

Catholic Bishop Conference of Sri Lanka (CBCSL) explains it as follows:  

 

The tragedy that has struck our nation is in no uncertain terms the worst of our times. The political 

and economic crisis has made people suffer unjustly… The country has been brought to a 

standstill and a hand-to-mouth existence (CBCSL, 2022). 

 

Thus, stretched far beyond people’s elasticity of tolerance, an incessant struggle (Aragalaya) 

emerged among the ordinary masses demanding a ‘system change’ in the country (Fernando, 

2022). Led primarily by the youth without any class, creed, caste, or language whatsoever, there 

emerged a neo-counterculture (Thoradeniya, 2022) aimed at overturning the existing oppressive 

structures, policies, and leadership that devalue the Executive-Legislature-Judiciary pillars in the 

Democratic Socialist Republic of Sri Lanka. Thereby, increasingly brought to light were the 

interlocking forces that create and sustain injustice against the oppressed out-groupers by way of 

microaggressions, marginalization, imposition, deprivation, etc. (Adams et al., 2018), as well as 

the ‘structural intersectional subordination’ which is understood as “a full range of circumstances 

in which policies intersect with background structures of inequality to create a compounded 

burden for particularly vulnerable victims” (Crenshaw, 2014, p. 21). The United Nations High 

Commissioner for Human Rights reiterates it as follows: 

 

Lack of accountability at all levels remains the fundamental main human rights problem. Whether 

it refers to war crime atrocities, post-war emblematic cases, torture and deaths in police custody, 

excesses in crowd control, corruption, and the abuse of power, Sri Lanka suffers from an 

extraordinary accountability deficit that unless addressed will drag the country further behind 

(United Nations General Assembly, 2023). 

Jesuits In Sri Lanka 

The Jesuit presence in Sri Lanka dates back to 1602, during Portuguese rule and the advent of 

missionary activities on the island (Perera, 2013). It was also the time, as Perera (2013) observes, 

when St. Francis Xavier—one of the First Companions and Founding Fathers of the Society of 

Jesus—was on a mission to, what was then known as, ‘save souls’ in India. Simultaneously, the 

first batch of Jesuits to land in Sri Lanka found a school in Colombo as their first-ever initiative 

on the island.  
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Having been silenced during the time of Dutch rule in the country starting around the 1660s, it 

was not until the late 19th Century that the Jesuits returned to Sri Lanka with the establishment 

of the Papal Seminary in Kandy and the creation of the dioceses of Galle and Trincomalee (Jesuits 

in Sri Lanka, n.d.). The major apostolic involvement of the Jesuits in both of these episcopal 

territories was in the field of education. They established three prestigious Jesuit schools: St. 

Aloysius’ College, Galle, St. Michael’s College, Batticaloa, and St. Joseph’s College, 

Trincomalee. These institutions, known for their academic excellence and holistic education, 

played a significant role in shaping the country’s educational landscape. In addition to education, 

the Jesuits also served in various parishes within these two dioceses. 

 

Supported mainly by the Jesuit Provinces of Naples (Italy) and New Orleans (USA) (Jesuits in 

Sri Lanka, n.d), the legacy of Jesuit education continued to thrive until the members of the Jesuit 

Order had to decide between two options: either “abolishing fees and receiving state grants to 

become semi-government assisted schools or continue to remain as unaided fee levying schools” 

(Wettewa, 2016, p. 69). Caught, therefore, in between their original ideals for education gratis 

(free education) on the one hand and the iron arm of the state that rested heavily on the foreign 

funds received by the religious groups and charitable foundations on the other, the Jesuits 

discerned to hand over the three schools to the state in 1970. 

 

Since then, the individual Jesuits engaged in different ministries. Some became lecturers in state 

universities or served as university chaplains, while others served as parish priests under diocesan 

bishops (Jesuits in Sri Lanka, n.d). They also initiated several apostolic endeavors ranging from 

supporting marginalized communities in tea plantations— which in 2013 marked 200 years since 

their first arrival from South India—to urban areas, from promoting interreligious dialogue to 

providing vocational training for underprivileged youth, and from engaging in pastoral service to 

conducting retreats. During the years of ethnic conflict on the island, the Jesuits were involved in 

legal advocacy for justice, and they also established centers to support children and youth affected 

by the war, particularly on the island’s East Coast.  

 

Today, being one of the 19 Provinces and 2 Regions in the Jesuit Conference of South Asia 

(JCSA), Sri Lanka Jesuit Province has over 110 members (Sri Lanka Province, 2024), and it has 

once again ventured into formal education by founding two English-medium fee-levying private 

secondary schools in the dioceses of Galle and Batticaloa. Recently, with JWL’s (Jesuit 

Worldwide Learning) assistance, the Jesuits have initiated a higher educational opportunity for 
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economically disadvantaged youth in the North, Central province, and the Southern region of Sri 

Lanka.  

 

IPP as An Impetus for the Jesuits in Sri Lanka 

Rooted not only in their vision-mission-charism as well as the spirally refining IPP process of 

context, experience, reflection, action, and evaluation but also in their desire to implement the 

UAPs in a context as challenging as is in Sri Lanka today, I believe, the Jesuits are presented with 

a scenario which is more complementary rather than contradict. As a result, the IPP becomes an 

impetus for preparing the Jesuits to become individuals and the type of leaders who constantly 

engage in self-reflections (both individually and collectively) by asking introspective questions 

such as, “[D]o those served grow as persons; do they, while being served, become healthier, wiser, 

freer, more autonomous…? And what is the effect on the least privileged in society; will they 

benefit, or, at least, will they not be further deprived?” (Greenleaf, 1970, as cited in Northouse, 

2019, p. 349).    

 

Presented, therefore, with the four-partite UAPs in the context of Sri Lanka, what the Jesuits in 

the island nation of Sri Lanka have before them is a challenging opportunity to uphold their 

original vision, mission, and charism, while addressing the evolving needs of various 

communities on the island of Sri Lanka. In so doing, the invitation for them is to instill values of 

social responsibility, human dignity, and freedom, as characterized by the Jesuit educational 

tradition and the IPP. It is because, as Valli (1997) claims, committed to unlimited inquiry, 

fundamental self-criticism, and social action, the IPP helps “chang[ing] teacher practices and 

school structures that foster injustice and inequity… [and] attend to the voices of those who are 

among a society’s least powerful and privileged” (as cited in Dickel, 2017, p. 12). 

 

Accordingly, the Jesuits are encouraged to leverage their apostolic initiatives, be they educational, 

pastoral, social, or spiritual, to promote democratic values, critical thinking, and civic engagement 

among youth, empowering them to advocate for justice and accountability in society. By actively 

engaging in legal advocacy, interreligious dialogue, and empowerment of marginalized 

communities, the Jesuits can contribute to building a more just and inclusive society, addressing 

the structural injustices and lack of democracy that are highlighted in the uprising national 

discourse. 

 

In so doing, one of the things that the island’s Jesuits should bear in mind at all times is to 

differentiate between their words and actions. It is because, while words such as mercy, charity, 
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peace, and reconciliation are banal in their day-to-day usage, it is good to be aware that when 

emphasized at the expense of substantiative societal change, these words risk taking the agency 

away from those affected by conflicts (Evans, 2017). Consequently, it “can serve to obscure 

injustice and promote acceptance of the status quo” (Shaap, 2008, as cited in Evans, 2017, p.6). 

Similarly, Liu (2018)  argues that when detached from its social justice roots, organizations can 

appear to commodify ‘minority’ subjects when they fail to pay broader attention to how their 

actions contribute toward reinforcing the prevailing systems of domination.  

 

In this context, the words of some of the former Superior Generals of the Society of Jesus make 

sense. While Father Arrupe (1973) believes that “the love of God which does not issue in justice 

for men [and women] is a farce” (Arrupe, 1973, p. 161), Father Kolvenbach (2001) argues that 

fostering the virtue of justice in people is not enough. Rather, “[O]nly substantive justice can 

bring about the kinds of structural and attitudinal changes that are needed to uproot those sinful, 

oppressive injustices that are scandal against humanity and God” (Kolvenbach, 2001, p. 17). 

 

Therefore, as a part of a Universal Company, named after the very name of the Christ, ‘Jesus’, 

and enduring since the 16th Century, the Society of Jesus (or the Jesuits) in Sri Lanka not only 

embodies a unique mission, vision, and charism needed to bring about the desired change in 

society. But, while the IPP works as the fuel needed to ignite action, the recently promulgated 

UAPs provide them with an inevitable opportunity to actualize them in the current context in Sri 

Lanka. In so doing, it is indeed good that all members of the Sri Lanka Jesuit Province, no matter 

wherever they are or whatever they do, take to heart the following words of Father Kolvenbach 

(2001): “[N]ot just any response to the needs of the men and women of today will do. God invites 

us to follow Christ in his labors, on his terms and in his way” (Kolvenbach, 2001, p. 17).   

 

To conclude, this paper was an attempt to explore the interplay between the Jesuit Vision-

Mission-Charism, Ignatian Pedagogical Paradigm (IPP), and Universal Apostolic Preferences 

(UAPs), emphasizing their relevance in addressing contemporary challenges in Sri Lanka. 

Founded in 1540, the Society of Jesus aims to defend its mission of faith-promoting justice 

through the IPP, the spirally upward process of context, experience, reflection, action, and 

evaluation, thus fostering holistic individuals committed to service of faith and promotion of 

justice, human dignity, and freedom. In this context, the UAPs are found as concrete pathways 

for enacting the cherished Jesuit Vision-Mission-Chrism, thus allowing the Jesuits to become 

active contributors toward the uprising national cry for positive system change and democracy. 

 



Xavierian Journal of Educational Practice– XJEP  
Vol. No.3, Issue 1, June 2024, Peer Reviewed Interdisciplinary Journal – e-ISSN 2583-357X 

 

 

36 

In so doing, it is recommended that the Jesuits leverage the IPP and make use of the UAPs as an 

opportunity to instill values of social responsibility and human dignity through their educational, 

social action, pastoral, and spiritual engagements. While the IPP as such has not yet reached the 

level of national education systems and associated policy reforms, if modeled well in their proper 

schools and other institutions, it could be one of the greatest contributions the Jesuits could ever 

make toward the desired educational reforms in the country. Similarly, by empowering youth to 

advocate for justice and accountability, the Jesuits could actively engage in legal advocacy, 

interreligious dialogue, and empowerment initiatives for marginalized communities, thus 

contributing toward building a more just and inclusive society. However, the Jesuits need to 

ensure that their actions remain rooted in substantive justice and avoid perpetuating the status 

quo. By embodying their unique vision, mission, and charism, the Jesuits can play a 

transformative role in fostering positive change in Sri Lanka, guided by their commitment to 

follow Christ in serving humanity. 
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Abstract 

Just as a cannonball put an end to Iñigo’s pride and reoriented his life towards God, the Jesuit Superior 

General Fr Arturo Sosa’s Universal Apostolic Preferences (UAPs) arrived in February 2019 to reset the 

Jesuits on the fire of Christ’s love to alleviate the sufferings of the seekers of God, the excluded, the 

youth, and creation. They arrived in the year when many unfortunate global events, such as Brexit, 

conflicts in the Middle East, the migrant crisis in the Mediterranean, the forest fire in Amazonia, and the 

rise of nationalism in age-old democracies like India and the US, were unleashed. In short, UAPs were 

introduced at the right time when the world needed them the most. The rich experience of the UAPs by 

the Jesuits has led to careful reflection, concrete action, and critical evaluation. This, in turn, has led to 

a substantial change in the original context and has yielded better experiences. That said, this reflective 

essay argues that understanding the UAPs within the framework of the Ignatian Pedagogical Paradigm 

(IPP) is the most fitting response to the persistent questions that arise in our quest for integral liberation. 

Keywords: IPP, UAP, God, The excluded, The youth and the earth. 

 

Introduction 

More than ever, we are witnessing turbulent changes in the geopolitical and socioeconomic 

landscape worldwide due to the unholy alliance between hegemonic powers and corrupt 

corporations. Despite this unfortunate cloud of despair hanging over us, Pope Francis has 

bestowed upon us the gifts of Evangelii Gaudium, Gaudete et Exsultate, Misericordiae Vultus, 

Fratelli Tutti, Amoris Laetitia, Christus Vivit, Laudato Si’ and Querida Amazonia  (Francis, n.d.). 

Inspired by his words, to lead us all to the Lord, the Society of Jesus has developed four Universal 

A postolic Preferences (UAPs): (i) Showing the way to God through the Spiritual Exercises and 

discernment, (ii) walking with the excluded, (iii) accompanying the youth, and (iv) caring for the 

common home. 

Context and Experience 

Our present context is the culmination of everything that has shaped us until now. Therefore, 

whatever we experience today is inherently connected to our memories, both pleasant and 

unpleasant. On one hand, St. Ignatius of Loyola’s discernment of spirits continues to guide us 
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through our emotions, reasoning, experiences, scripture, and the power of imagination. It consoles 

us and helps us discover the transcendent God who communicates the divine immanence to us 

through our limited senses, intellect, will, and memory. On the other hand, due to the rise of 

agnostic, atheistic, and narcissistic ideologies, ‘there is almost no space to find our true self or to 

let God find us’ (Sosa, 2019). In short, by neglecting the salvific need to free ourselves and 

others, we conveniently isolate ourselves from God, comfortably disregard our neighbours, and 

cunningly interfere with creation. 

Thanks to the cosmotheandric vision brought forth by the UAPs, we experience a rejuvenation of 

the “union of hearts and minds” within the Society of Jesus (General Congregation 32, Decree 

11, Union of Hearts and Minds in the Society, 2009). The UAPs have reoriented us to find 

solutions to the challenges of witnessing Ad Maiorem Dei Gloriam today with the spirit of magis. 

In recent years, with the rediscovery of the lost treasure of spiritual conversation, we have grown 

considerably well in (i) guiding those who seek the God of, in and yet beyond all beliefs, (ii) 

advocating for the cause of the least of the excluded such as the natives, the racially segregated, 

the ethnoreligious minorities, the socio-economically oppressed, the physio-mentally vulnerable 

and the politico-intellectually deprived, (iii) journeying with the youth, especially the lost sheep 

who are denied legitimate opportunities, and (iv) healing the earth against uncontrolled mining 

and oil pumping, deforestation, overgrazing, trophy hunting, and pollution. 

Reflection 

The maxim “We do not learn from experience... we learn from reflecting on experience” is true, 

for in any reflection, we consciously pause, carefully decipher our observations, intentionally 

analyse our experiences, contemplate many conceivable clarifications, and critically think and 

make meaning to pass on our newfound learning to others. Therefore, our rich and varied 

experiences of the UAPs led us to a serious reflection-for-action on the same. As a result, we have 

the implications of our experiences and the reasons for those implications. 

Firstly, to show seekers the way to God implies that due to the gradual opening of the Church to 

the world, there has been a surge in the number of believers who have shown genuine interest in 

coming closer to God. Secondly, to give voice to the voiceless shows that we still live in a 

discriminatory society, and therefore we should be rays of hope for those who are ‘in such great 

blindness’ (Loyola, 1992, p. 57). Thirdly, to journey with the youth suggests our need to imitate 

the Lord who accompanied the disciples to Emmaus by actively listening and then intentionally 

speaking, for the youth desire to be treated as “beings” rather than “becomings.”  Finally, the 

battle cry to protect the earth suggests the sad truth that ‘all creation is groaning in labour pains 
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even until now’, for there is an ongoing onslaught on the earth, which, if not halted right now, 

will lead to irreparable repercussions (NAB, 2002, Rom 8:22). 

Action 

The Einsteinian assertion that “action without reflection leads to burnout” holds incredibly true 

when the UAPs are understood within the IPP. This intrinsic relationship between reflection and 

action is indispensable. Nevertheless, we often confine action to being the mere follow-up of 

reflection. However, a nuanced understanding of the IPP insists that we perceive the link as a 

reflection-in-action (Iqbal, 2017).  

Building upon this refined notion, we have implemented several concrete actions and strategies 

to efficiently execute the UAPs. Firstly, with apostolic creativity, acting as “healers without 

borders” armed with the life-saving drugs of discernment and the Spiritual Exercises, we have 

reached out to “suffering souls” desperately in need of repairing their broken bond with God. We 

provide this service either in person or through digital platforms. Secondly, by cooperating with 

God in ‘the redemption of the human race’, we have discerningly made inroads into the complex 

world. Collaborating with all people of goodwill, we conscientiously educate the excluded in all 

our institutions (Loyola, 1992, p. 57). Thirdly, drawing inspiration from St Ignatius, who 

persistently accompanied young Francis Xavier and successfully won him for Christ’s mission, 

we have invested more of our time, energy, hearts, and minds in the lives of the youth. As a result, 

we have re-established mutual trust with the youth to a significant extent. Finally, recognizing the 

gravity of ‘we have only one earth’, we have endeavoured to walk the talk and talk the walk 

(Haaland, n.d.). Despite encountering some pitfalls, we have demonstrated environmental 

sensitivity on our campuses by going green, conserving energy, saving water, reducing, reusing, 

repairing, recycling, walking/biking more, shopping wisely by choosing eco-friendly products, 

planting trees, avoiding plastic, and advocating for environmental causes (Nations, 2020). 

Evaluation 

A critical evaluation of reflection-on-action (what we did) and reflection-in-action (what we are 

doing), as discussed above, presents us with opportunities and challenges that propel us towards 

reflection-for-action (what we ought to do) (Olteanu, 2017). On the one hand, our spiritual 

direction and counselling are highly sought after, our prophetic audacity has garnered the support 

of many like-minded collaborators in mission, and our ability to “speak in their tongues” has 

attracted numerous youngsters toward our “Jesuit magic of uniqueness.” Additionally, our eco-

sensitive methods have begun to yield positive results in our communities and campuses. On the 
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other hand, our presentation and delivery of spirituality lack depth and professionalism. The line 

between our apostolic zeal and vigour, and mere activism and social work appears blurred. Our 

engagement with the youth encounters obstacles related to “outwardness” and “outdatedness”, 

and our approach to conserving nature is criticized for being simplistic and minimalistic. 

With these strengths and weaknesses, we acknowledge that there are “miles to go before we 

sleep.” Our next few steps towards each UAP could be outlined as follows: (i) to train more 

Jesuits, fostering them to become the guides of tomorrow for the seekers of today, (ii) to leverage 

our institutions as catalysts, transforming the “wall-building projects” of the powerful into a 

“bridge-building mission” for the weak, (iii) to deepen our connection with the youth through 

“discerning charity”, ensuring we maintain ethical boundaries in the process, and (iv) to 

consistently prioritize a need-based life over succumbing to want-based temptations. 

Conclusion 

To conclude, one can see how our context has given rise to the UAPs, and how the UAPs have 

put us on the right track after our everyday experiences in local and global arenas. Reflecting on 

these experiences has deepened our understanding of the UAPs themselves. Our sincere reflection 

on the UAPs has led us to actions, and the crucial evaluation of our actions has given us innovative 

solutions that, when employed discerningly, certainly shall bring “heaven on earth.” Therefore, it 

is no exaggeration to claim that the IPP is the best framework to understand the UAPs 

exhaustively. 
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Abstract 

Multicultural education involves using a set of teaching methods to orient students on different variables 

related to culture. This paper focusses on infusing Indian culture in the teaching learning process. The 

Ignatian Pedagogical Paradigm is a model that seeks to create people with compassion, competence, 

commitment and conscience. This model is used for teaching learning in Jesuit institutions and is focused 

on forming men and women for others, of making a world where all people can live harmoniously. We 

live in a world of different languages, religions, caste, class, environmental diversity, gender diversity 

and such. How do we blend with each other and become more empathetic towards each other as we 

move on the path of progress. We cannot make people who will compete with each but people who will 

enable the best in others. Multicultural education in Jesuit institutions looks at multiculturalism as an 

asset, where students can discover their own selves and connect themselves with their roots, make 

learning more relevant and less stressful. The paper has analysed how the IPP could be a paradigm to 

infuse multicultural education in the classroom. It will help teachers to understand the significance of 

IPP, in the light of the National Policy of Education 2020.  

 

Keywords: Ignatian Pedagogical Paradigm, IPP, Multicultural Education, Context, Experience, 

Reflection, Action, Evaluation 

 

Introduction 

India has a rich tradition, rich cultural heritage, variety of customs and rituals, which we are proud 

of. India’s cultural and intellectual heritage has been made an integral part of the National Policy 

of Education 2020. “Lets Know India” – Aao Bharat ko Jane has been launched on the occasion 

of Amrit Mahotsav of Indian Independence. This program has been operationalized by NCERT, 

by providing rich resources on their website (www.ncert.nic), quizzes, books, documentaries were 

made available. India’s culture has been immensely spread around the globe as Indians have 

travelled worldwide for employment and education. The Indian tradition of ayurvedic medicines, 

yoga, dances, mythological and literary traditions have attracted people from all over the world. 

Our Indian Classical music – Hindustani music and Carnatic music are popular all over the world. 

Our folk dances like Ghoomar from Rajasthan, Dandiya and Garba from Gujarat, Lavani from 
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Maharashtra are much popular as a portrayal of our culture. India is so diverse and yet united 

together as one country. This unity in diversity is what we need to cherish through our educational 

institutions. The Indian class system has Upper Class, Middle Class and Lower Class. The 

difference in class system is also seen in the classrooms. The students are admitted from different 

economic classes. Teachers have to deal with this variable with empathy.  

The Ignatian Pedagogical Paradigm (IPP) with its stages as context, experience, reflection, action 

and evaluation could be used as a paradigm for critical cultural analysis. As teachers the context 

that we focus on more is “Learning parameters”, we need to analyse the “Cultural parameters” of 

the students also. The NEP 2020 states that the aim of Indian education is not pursuit of 

knowledge, in preparation of the outside world, but for complete realization and liberation of self. 

This is also the motive of IPP. The Indian culture with the deep experience of self, in its various 

religions and traditions, helps the people to align their objectives towards a productive life. The 

Indian knowledge system has seen a gamete of Indian scholars who have contributed richly to the 

Indian intellectual heritage, for eg: Aryabhatta, Brahmagupta, Chanakya and others who have 

contributed in many areas such as mathematics, astronomy, architecture, engineering, medical 

science, metallurgy and other fields. Indian Philosophy has three major dimensions that we use 

to interpret any experience: self or soul (atman), works (karma) and liberation (moksha). All 

Indian knowledge is woven in these three dimensions. The Ignatian Pedagogical Paradigm falls 

well within these three dimensions: Context that is the self / soul, Experience that is the works 

(karma) and liberation comes with the stages of Reflection, Action and Evaluation of the self and 

the experience.  

The role of the teachers in the Indian context would be to deepen the learning experiences of 

students with reference to India’s cultural context, which will then lead to critical reflection and 

positive action towards enhancing the understanding of our culture in the present context. All 

knowledge provided in class must soak in the cultural context, showing the various diversities 

and respecting those diversities. The pre learning element the context of learning must be viewed 

from the cultural point of view. The students come from different cultures, and teachers could 

present the learning experiences keeping in mind the cultural diversity of the class. The cultural 

diversity could create a cultural divide in the class if not tackled well. As we experience this 

diversity in our culture, we must also accept the different perspectives in which our knowledge is 

embedded. This brings in a rich intellectual heritage that India is known for.  The Ignatian 

Pedagogical Paradigm invites teachers to provide the school with the learner’s context with 

respect to the cultural information of the students in their learner profile. The dimensions of this 

could be: Language (also be aware of the dialect followed), Religion, Special social group that 
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the child belongs, Economic level, Cultural dress, Place of India they come from, Special 

traditions and religious customs they need to follow, and other variables related to culture. The 

NEP 2020 expects educational institutions, to provide multicultural education. Now how does 

this align with the Ignatian Pedagogical Paradigm. Multicultural education will provide the vast 

experience of India’s rich cultural heritage thus expanding the horizons of knowledge and 

providing multiple perspectives of thinking. According to Ignatian Pedagogical Paradigm, the 

stage of Experience is the heart of the paradigm. All content could be linked to various aspects of 

India’s vast culture. Our own students could be a resource to provide the linkage by bringing in 

their own experience to the class. The skills of critical thinking and logical reasoning could be 

developed in the process. The IPP proposes reflection and action after the experience. So, when 

teachers correlate the content with multicultural values it must go through reflection and action. 

Pupils must be able to understand the meaning of the Indian Knowledge system and differentiate 

it from other knowledge systems around the world. Experience in IPP must go beyond the 

boundaries of rote learning to understand knowledge by using the skills of analysis and synthesis. 

Experience must be personal to each child, as multicultural learning will focus on the child’s roots 

and will help the child to fix the learnings to its traditions. This will also bring in harmony with 

the learnings at home and at school. Teachers will help the child develop a world view of 

understanding the connections of knowledge with the Indian system and help in developing a 

deeper bond with the nation and its cultural fabric.  

The Ignatian Pedagogical Paradigm (IPP) also leads the teacher to embed the knowledge in the 

child’s socio economic and the political context in which the growth is taking place. There is deep 

divide between the children coming from urban and rural places. Certain aspects of the content 

cannot be visualized by the child who is coming from an elite class and vice versa. Teachers must 

be able to develop empathy, understanding, sharing, caring values as IPP is basically imparting 

humanistic education to the children. Fr General Arturo Sosa, the Jesuit Superior General said: 

“Our institutions need to be aware of the anthropological and cultural change we are experiencing, 

and they need to know how to educate and train in a new way for a different future” (JESEDU, 

Rio de Janeiro 2017). Re-creating, re-imagining, re-inventing is necessary to continue our living 

tradition and to make sure that the education we offer to the new generations is today as relevant 

as it has been for many previous generations. Pope Francis has urged world leaders to create a 

‘New Global Compact in Education’ to deal with challenges like climate change, social justice, 

gender equality, technological developments and faith formation.   

‘Indian education system must be formed to develop the full human potential’, is the opening 

statement of the NEP 2020. India will have the highest population of young people in the next 
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decade and the IPP can be a paradigm that can shape the young minds in the right direction. The 

IPP with its stages of experience, reflection, action interacting meaningfully with one another, 

can create an educational experience that is long lasting and creative in nature. Multiple variables 

of diversity must not lead to groupism and confusion, but must lead to discernment, and promote 

all citizens towards the Magis, the greater and more. The IPP must help in looking within and 

change our inner core, thus forming men and women for others, developing unity in heart and 

mind and creating contemplatives in action. Teachers must lead learners to find god in all things, 

a united outlook which all students could relate to. We may be different, in culture, and yet united 

in thought and action, that is the true Indianness that IPP must ingrain in the students. This is 

possible when teachers make the students aware of their own self, their own talents, their attitudes 

and help them link with their peers with respect and understanding. The stage of evaluation is 

important as a post learning step which can help in creating a constant connect with the inner self. 

The paradigm thus aims to create a just and humane society through transformative education for 

multiculturalism.  

The IPP prepares students for lifelong learning, explores the self in terms of the students’ cultural, 

socio economic and learning variables, engages in interfaith connections, stresses on justice and 

cooperation, maintains a humanistic view of education. IPP with its relation to context , makes 

the present situation well connected to the content. Students learn to reflect and reason on the 

experiences, and propose action for change or acceptance. Evaluation of the action and the process 

of action helps the students to become better persons and change their thinking and reasoning. 

They are also able to assess the benefits of their actions. There are positive and negative aspects 

of culture. Teachers need not point out the difficulties for the people with respect to the cultural 

variables such as religion, caste etc.. , it is now the student who will reflect and act in the positive 

direction with self responsibility. Schools are microcosms of the society. If we train our young in 

this paradigm we will surely have a population, ignited with knowledge, ignited with empathy for 

all. The paradigm is transformative in nature if applied well in the context.  

The IPP provides a step by step process of multicultural integration in learning. For eg: If the 

teacher is teaching the topic of ‘Triangles’. Then the teacher will teach the concept of triangle. 

Then the teacher could ask them to correlate with any concept that they have learnt before, student 

can engage into the activity of making triangles or even making some patch pieces for the saree 

/cloth. This work could be related to a cultural experience where the teacher could expose students 

with for eg: madhubani art and students could try out the art on their triangles. So although 

students are studying the concept of triangles, teachers could bring in an art experience. Now this 

makes a rich experience according to IPP. Students feel that the knowledge is more creative, 
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explorative and aesthetically sound. It will create more excitement in learning and will lead to life 

long satisfaction. Experience in IPP must lead to developing students’ talents and abilities. It is 

seen that all education in schools and colleges are bookish in nature. Students are hardly exposed 

to the external world, therefore when the child completes the education system, the child wonders 

now how to proceed. This is a matter of concern for teachers. Teachers engaged in IPP must 

realise that education must not be oriented to examination alone, but the total development of the 

human person in correlation with others and the environment. When we view multiculturalism, 

we cannot negate the environment, the nature, the climate, the terrain in which we are living, the 

kind of trees around us and the water and the air that surrounds us and the plants and animals. All 

these elements are a part of our geographical culture. Most of the time multiculturalism is not 

associated with these elements that determine our very existence. The IPP for multicultural 

education is where matters like racism, sexism, religious intolerance, regional discrimination, lack 

of political participation, cultural idiosyncracies, linguistic discrimination, ageism, heterosexism, 

xenophobia etc can be discussed boldly in class. Schools at present are educating without the 

multicultural context. Teachers need to be trained for integrating multicultural context in their 

teaching learning process. The NEP 2020 proposes the value of ‘Rootedness in India’ , through 

multicultural context of teaching. The IPP provides a positive road to achieve and integrate the 

aspects of multiculturalism with a critical mind forming a whole person. 

References 

1. Angelina, E. C. (2013) : Multicultural Education and the Protection of Whiteness, American Journal 
of Education.  

2. Denise-Marie Ordway (2021) : Multicultural education : How schools teach it and where educators 
say it falls short, The Journalist’s Resource Informing the News 

3. Gorski, P.C. and Parekh, G. (2020) : Supporting Critical Multicultural Teacher Educators : 
Transformative , Social Justice Education and Perceptions of Institutional Support, Intercultural 
Education. 

4. Gorski, P.C. (2008) : What we’re teaching teachers : An analysis of Multicultural Teacher Education 
Coursework syllabi, Teaching and Teacher Education. 

5. Gorski, P.C. , Davis, S.N. and Reiter, A. (2012) : Self Efficacy and Multicultural Teacher Education 
in the United States, The Factors that influence who feels qualified to be a Multicultural teacher 
educator, Multicultural perspectives 

6. IGNOU : Multiculturalism and Tolerance (How do we accommodate Diversity in a plural society) , 
Reading material, Unit 15 

7. Ministry of Human Resource Development (2020) : National Policy of Education, Government of 
India 

8. Newmann, R. (2010) : Social Foundations and Multicultural Education Course Requirements in 
Teacher preparation/program in the United states, Educational Foundations, Summer-Fall. 

9. NCERT (2015) : The Challenges of Cultural Diversity, Chapter 6, New Delhi 
10. The International Commission on the Apostolate of Jesuit Education (ICAJE) : The Ignatian 

Pedagogical Paradigm 
11. UGC (2023) : Guidelines for incorporating Indian Knowledge in Higher Education Curricula, New 

Delhi 
12. UGC (2003) : Introduction of Courses Based on Indian Heritage and Culture, New Delhi 



ISSN No. 2583-357X 
Vol.3. Issue 1. June 2024

(Autonomous)




